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Request for Proposals for Small High Schools

General Information and Guidelines on Submitting a Proposal

Number of Schools and Designated Sites Opening September 2005 

This request for proposals is intended to elicit designs for small high schools to be located at Hyde Park High School and West Roxbury High School.  The following sites will house the new small high schools to be designed and launched as of September 2005:

· Hyde Park High School will become home to 3 small high schools, each enrolling approximately 325 students in grades 9-12.

· West Roxbury High School will become home 4 small high schools, each enrolling approximately 300 students in grades 9-12.

Each of these 7 small high schools will be fully launched, grades 9-12, in September 2005.  

Design Teams and Community Partners

Design Teams for each site must include faculty, parents, and students from the respective site (Hyde Park High School or West Roxbury High School), and at least one core community partner; the community partner must play a prominent role within the proposed school design.  Community partners include community organizations, higher education institutions, cultural organizations, and businesses, which may or may not have existing relationships with the comprehensive high schools.  The community partner must be a key participant in the small school design and its overall implementation.  Design Teams should reflect the diversity of the students of the Boston Public Schools.  

Information Sessions

Information sessions will be held during May and early June 2004 for the faculty at both Hyde Park High School and West Roxbury High School, as well as for potential community partners at each site.  At these sessions, the Request for Proposals will be reviewed, as well as the timeline, process for decision making, and resources to be provided to each small school.  These sessions will be coordinated by the BPS High School Renewal Work Group.

Letter of Intent

Any prospective Design Team that is intending to submit a proposal for BPS small high schools under this request for proposals and that seeks to receive planning funds for its design and planning work before the proposal submission date is required to submit a letter of intent to apply by June 25, 2004 to the Office of High School Renewal, Boston Public Schools, Madison Park High School Complex, 55 Malcolm X Boulevard, Boston, MA  02120.  Any prospective design team that does not seek to receive planning dollars for its work before the proposal submission date must submit a letter of intent by September 17, 2004. This letter should include the names, positions, and organizational affiliation of Design Team members; the chairperson of the Design Team; the core community partner; and a brief summary of the proposed small school philosophy and design. 

Submission of Proposals

All proposals and copies should be received by the close of business on October 15, 2004.  Proposals should not exceed 25 pages double-spaced, not including the budget and attachments.  Please submit the original plus 5 copies of your proposal.  All proposals should be submitted to:

Office of High School Renewal

Madison Park High School

55 Malcolm X Boulevard

Boston, MA  02120

Proposals should be submitted on behalf of the Design Team.  The proposal should be signed by all members of the Design Team, indicating organizational affiliation of each member and which organizations are core partner organizations.  As well, the proposal should indicate the primary contact for the proposal and a contact for the core partner organization(s).

Following submission of your proposal, a grant review team, comprised of members of the High School Renewal Work Group (which consists of the Boston Public Schools, Jobs for the Future, Center for Collaborative Education, Boston Plan for Excellence, and Boston Private Industry Council), will review all proposals that are submitted, and confer with the Superintendent.  The Work Group will then provide feedback to each Design Team by October 22, 2004.  

Grant Awards

The High School Renewal Work Group will award each selected Design Team a planning grant of $10,000 (for the period of October 2004 through June 2005), followed by an implementation grant of $1,200 per student (of the total projected enrollment), disbursed in equal amounts over four years.  All grant funds must be used for planning and professional development purposes in launching the small school design, as well as sharing resources with the core community partner to ensure their engagement in the new small school.  Grant funds will be administered through an account set up in the school’s name at the Boston Education Development Fund (BEDF).

Selection of the Small School Headmaster

Design Teams will be expected, in collaboration with the BPS Office for High School Renewal, to take the lead in posting for, interviewing, and selecting a finalist candidate for the Headmaster position of the small school, to be presented to the Superintendent for his consideration.  The Superintendent in consultation with the Special Assistant to the Superintendent and the deputy superintendents will have final authority in approving all Headmaster positions.  It is the intent of the district to begin the Headmaster search and selection process for each small school shortly after the designs have been approved by the Superintendent, so that the Headmasters can be in place for student and staff assignment periods.

Process and Timeline

The timeline that will be followed during the proposal process will be as follows:

	Date
	Activity

	May 10 – June 15
	· Presentations for faculty at each facility (Hyde Park and West Roxbury), as well as for interested community partners, about the Request for Proposals process

· Recruitment of potential community partners for each complex (community organizations, higher education, businesses)

· Potential higher education partners visit University Park Campus High School in Worcester

· Meetings at each facility between faculty and potential community partners

· Meeting of all potential design teams from both faculties

· Matching Design Teams with technical assistance coaches from the High School Renewal Work Group

	May 13-14
	· Trip to visit small high schools in New York City

	May 26
	· Community Partner Kick-off meeting Madison Park High School

	Week of 

June 7
	· Design Team proposers’ conference at each school


	June 21-22 
	· Design Team institute- Two-day institute for Design Teams to assist in design and proposal development (required for teams seeking funds for planning/design work between June and September)

	June 25
	· Letter of intent due to the Office of High School Renewal from Design Teams seeking to receive funds for planning/design work between June and September

	July-September
	· Ongoing technical assistance provided to Design Teams

	September 17 
	· Letter of intent for consideration for interested parties who did not submit letters on June 25, 2004

	
	· 

	October 15
	· Proposals due

	October 

15 – 22 
	· Proposal review and selection of designs

	October – May ‘05


	· Four full professional development days scheduled throughout the school year on effective practices in small schools design

· Ongoing technical assistance provided to each Design Team

· Principals for each small high school hired to start March 1, 2005

	Summer ‘05
	· Intensive technical assistance and professional development

	September ‘05
	· Small high schools launch at the Hyde Park High School and the West Roxbury High School


Technical Assistance

The High School Renewal Work Group partners will provide technical assistance to all prospective Design Teams in the proposal development.  This will include orientation meetings, structured visits to successful small high schools, and consultation.  Design Teams will be staffed by a representative from the BPS Office of High School Renewal, the Center for Collaborative Education, or Jobs for the Future.  All Design Teams submitting letters of intent will be required to attend a two-day small schools design institute, hosted by the BPS High School Renewal Work Group, to take place on June 17-18, 2004 at a nearby location to be determined.  The BPS Office of High School Renewal will support all costs for this institute.

As well, ongoing coaching and professional development will be provided to all selected design teams over the planning year and the first two years of implementation.

The BPS Office of High School Renewal will provide all pre-operational support necessary, at the school and district levels, to ensure smooth start-up of autonomous small schools in each facility.

Each selected Design Team will receive coaching and technical assistance in all aspects of small schools design and implementation, to be provided by the High School Renewal Work Group during the design year and for the first two years of implementation.  These coaching services are provided at no cost to the school.

Each school will be required to use a portion of their annual allotment of grant funds to send teams to participate in the following Boston Small Schools Network (BSSN) professional development activities for the first two years:

· Boston Small Schools Summer Design Institute (week-long – July of each year)

· Visit to New York City small high schools (2 days – fall and spring of each year; choose one)

An annual calendar of BSSN professional development activities will be mailed out at the beginning of each school year, along with the requirements for participation.  

In addition, the BPS Office of High School Renewal will host monthly leadership seminars for all of the small school leaders; every small school headmaster is expected to participate in these sessions.

Inquiries

For further information and inquiries, please contact Jeff Liberty at the Office of High School Renewal at 617-839-9728.

I.  Setting the Context for Small High Schools in Boston

Since 1996 the Boston Public Schools, working alongside partner organizations (Jobs for the Future, Boston Plan for Excellence, Boston Private Industry Council, and more recently, the Center for Collaborative Education), has been engaged in efforts to dramatically improve student achievement and success in its high schools.  This initiative began as part of the district-wide standards-based reform effort, Focus On Children, to improve instruction through implementation of the Essentials of Whole School Improvement. At the center of the Essentials is a focus on instruction, and an awareness of teaching as a complex set of interactions among teachers, students, and content.  The purpose of the Essentials is to provide schools with a framework for determining and addressing instructional and organizational needs.  

While progress on high school reform was made, the percentages of high school students attaining proficiency in the core academic subjects of literacy and math made clear that the pace of high school reform needed to be accelerated. In 2001 the Boston Public Schools, along with partner organizations, applied for and was awarded a multi-year grant from the Carnegie Corporation to participate in its Schools for a New Society initiative.  The focus of the initiative was to effect systemic, district-wide reform at the high school level, and increase expectations of administrators, teachers, students, parents, and the broader community.  Boston has focused its reform efforts on addressing the twin challenges of low literacy levels and student alienation in its larger comprehensive high schools.  This work has included reorganizing large high schools into small learning communities or small schools, an intensive focus on literacy through Readers’ and Writers’ Workshop, Collaborative Coaching and Learning (CCL), and a rethinking of district policies to better facilitate progress in high schools.  

In 2000, South Boston High School was BPS’s first experiment with reorganizing a large school into autonomous small schools.  Significant progress has been made by each of the three small schools at the South Boston Education Complex on measures such as first-time pass rates for MCAS and student attendance.  

Building on this initial success, in the summer of 2003 the district was awarded a multi-year grant from the Bill and Melinda Gates Foundation to accelerate the district’s focus on small schools creation.  The proposal recognized that “a majority of students enter district schools unprepared for high school work and that new small innovative schools must be designed for the students and not for the system.”   The Superintendent understood that small school size is a necessary, but not sufficient, component in high school student success.  Distinctiveness, a nurturing and personalized culture, high level instruction, and a challenging academic curriculum are all attributes that improve learning environments for students and teachers.  

The Gates Foundation calls for “a range of small, focused high schools that prepare all students for the future,” schools that are framed around the following seven principles:

	· Common focus – Staff and students are driven by a shared understanding of what an educated person is and what good teaching and learning look like.

· High expectations  - Teachers are dedicated to helping students meet defined standards.  All students leave schools prepared for success in college, work, and civic life.

· Personalization – The school promotes sustained relationships between students and adults.

· Climate of respect and responsibility – The school culture is safe, ethical, and studious; teachers model, teach, and expect responsible behavior; relationships are based on mutual respect.

· Time to collaborate – Teachers have time to work collaboratively with one another to meet the needs of all students.

· Performance-based – Students are promoted to the next instructional level only when they have achieved competency.

· Technology as a tool – Technologies are used to design learning opportunities and communicate with the public.


Both national research and Boston’s own experience show that there are practices that all successful schools do, no matter what their size or what level of students they educate.  These include the following:

	· Teachers at each grade or subject translate standards into the concepts and skills students will learn during the year, and develop plans that include the time and support their students will need to master these concepts and skills.
· The school implements an inquiry-based and workshop approach to instruction in every classroom in order to increase student engagement and independent thinking.  
· Instruction in every classroom – regular education, special education, and sheltered English - combines high-level content with individual support to help students become more independent learners.

· The school focuses on results and teachers use evidence to make decisions together. Teachers measure student progress frequently and in varied ways and use the results to target instruction and interventions.  

· Teachers learn to improve their practice through in-classroom collaborative analysis of instruction, through visits to each other’s classrooms, and through courses of study based on student learning needs. Expert teachers with good student learning results model practices for colleagues.  

· The school’s climate and physical environment welcomes families and visitors and cultivates school, family and community partnerships that focus on learning. Students’ work that meets standards is on display throughout the school.  School schedules and procedures create an orderly climate for learning.

· Teachers, administrators, and parents share a sense of collective responsibility for each student’s progress.  Students belong not to a single teacher, but to the school community.

· The school marshals its resources to meet its priorities  The principal and teachers are aware of available resources—time, money, materials, people, and capture them to meet instructional priorities and student needs.

· The principal leads instructional improvement and develops teachers as leaders. The principal spends time in classrooms, observing and talking about instruction. 

The principal and teachers share responsibility for instructional decisions


The work of creating high performing small high schools has already begun.  Today, there are three small high schools at the transformed South Boston Education Complex, two more at the new Dorchester Education Complex, Boston International High School, 10 Pilot high schools, and several alternative high schools, including Boston Adult Technical Academy and Community Academy.  In 2005-2006, Boston will be launching 7 new small high schools, all of which will be housed on the campuses of West Roxbury High School and Hyde Park High School.  By creating more small schools with unified visions, choice, and the flexibility to adapt resources and concepts to their own needs, BPS will help build the case that “designed for purpose” schools chosen by students and teachers create a greater sense of community and better outcomes for students. 

II.  Principles of Successful Small High School Designs

This BPS Small High Schools grant application is based on three principles that will drive the creation of a new generation of small, high achieving Boston high schools.

1)
Personalized Learning Communities

Increasingly, research points to the fact that small size is a critical factor in high school success.   A comprehensive review of the research
 on small schools reveals that students in small schools usually do better than those in large schools.  

Conclusions about Small Schools

· Academic achievement in small schools is often superior to that of large schools.

· “Grouping and instructional strategies associated with higher student performance are more often implemented in small schools...”

· Small schools experience significantly fewer discipline problems and less truancy, violence, substance abuse, and gang participation.

· Levels of extracurricular participation are higher and more varied in small schools, and students in small schools gain greater satisfaction from participation.

· Student attendance is higher in small schools, while the dropout rate is lower.

· “Students’ academic…self-concepts are higher in small schools….”

· Students have more positive peer relationships.

· Small schools have a higher rate of parental involvement.

· Small schools are more effective than large schools in combating the effects of poverty on student achievement and in narrowing the achievement gap that separates low-income students from their affluent peers, as well as Black and Latino students from white students.

Recently, the Center for Education Research & Policy at MassINC (CERP), a non profit organization, in collaboration with Jobs for the Future and the Center for Collaborative Education, conducted a study of successful Massachusetts urban high schools.  Of these nine high schools, seven were small high schools.  One of these high schools performed comparably to suburban high schools - University Park Campus High School in Worcester, enrolling just over 200 students.
  

2)
Instructional Attributes of Successful High Schools

Small size alone does not guarantee success.  There can be low performing small high schools just as there are low performing large high schools.  The most successful small high schools are usually characterized by a set of instructional attributes around which the school is built, which frame students’ experiences and learning.  All small school Design Teams will be expected to integrate into their respective designs the following attributes of successful small high schools.

Unifying Vision

· Distinct Identity: Each small school must have a distinct and compelling mission, which clearly communicates the small school’s identity and overall direction.
Personalization

· Size and Grades: Each small high school must enroll between 200-400 students, and must serve grades 9-12. 

· Meaningful Relationships among Students and Teachers: Schools should develop plans that ensure personalized relationships between teachers and students, with each student having a close and continuing relationship with at least one adult who can provide or broker guidance, individualized instructional support, and post-secondary counseling.  This calls for structures such as Advisory, mentor programs, Student Support Teams, and learning centers.  As well, effective small schools seek to establish multi-year relationships, with groups of students and teachers remaining together over 2-4 years through looping and multi-age grouping.  Also, effective small schools ensure positive peer relationships among students.

· Student/Teacher Ratio of 20:1 in and Overall Teacher Load of 80:1: Schools should propose seek to achieve a student/teacher ratio of 20:1 in the core academic courses, with the goal of each core teacher having a load of no more than 80 students.  This promotes meaningful relationships between teachers and students, and allows teachers to provide individualized attention to students.  Substantially reduced student-teacher loads can best be attained through a combination of scheduling (longer blocks of learning time), curriculum integration (e.g., Humanities instead of separate English and Social Studies courses), streamlined electives, and creative staffing patterns (e.g., consolidating positions within the core academic curriculum).

· Student Voice and Engagement:  Students should have real opportunities to contribute to the life of the school, through choice within the curriculum, inclusion on school governance bodies, forums on school and social issues, Advisory, monthly principal roundtables with students, and/or other avenues.  Within Advisory, students should have ample opportunities to reflect on their own academic performance and to plan for life after high school.

Academic Challenge for Every Student

· Competency-Based Graduation Requirements: Students should progress through the high school by demonstrating mastery of standards established by the district or a set of equally rigorous school-based competencies.  In addition to meeting course requirements, small schools are encouraged to create a series of portfolio reviews and exhibitions in which students must demonstrate their readiness to graduate.  The amount of time a student spends in a given high school will depend on how long it takes for her to demonstrate mastery of the graduation requirements.  

· Streamlined and Integrated Core Academic Courses for All Students, with an Intensive Literacy Focus:  A slimmed-down core academic curriculum, built upon the graduation competencies, should form the foundation of every student’s learning experiences.  Courses should focus on depth over breadth and essential questions; small schools should also consider framing curriculum around habits of mind (or ways of thinking).  Literacy and Readers’ and Writers’ Workshop should be embedded throughout the curriculum.  Within the core academic curriculum, small high schools should seek to integrate academic content and create interdisciplinary courses that provide for more meaningful and relevant engagement with learning and academic content (for example, Humanities courses instead of separate English and History courses).  One implication of a common core academic curriculum with lowered class sizes is that the electives offerings should be sparse and essential, providing opportunities for students to study and learn in areas of interest and challenge.  A second implication is that the arts may become much more deliberately integrated and infused into the core academic curriculum, rather than solely offered as electives.

· Effective Instruction:  Instruction in small high schools should be research-based, and embody best practices.  This includes Reader’s and Writer’s Workshop instruction, differentiated instruction for diverse learners, and inquiry- and project-based instruction.

· Integration of English Language Learner (ELL) and Special Education Students: Small schools are expected to use innovative practices to integrate special education students and English language learners into the core academic curriculum to the greatest extent possible (e.g., co-teaching, teacher consultation, arts infusion into the curriculum), with learning support embedded in the classroom and available to students at times other than their core academic classes (e.g., learning centers, Student Support Teams).  

· Variable Block Schedules: Effective small schools adopt variable block schedules that allow longer blocks of time for project- and inquiry-based learning, community learning experiences, and intensive English and math courses.  The schedule must also create common planning time and release time for teachers to collaborate on improving instruction and student learning.

· Post-Graduation Plans: Every senior must have a post-graduation plan that includes attendance at a two- or four-year college or university, job training, or employment with advancement opportunities.

Professional Collaboration

Professional Learning Communities: The school should be organized to build a professional learning community.  Schools will be required to use BPS’s professional development model for organizing that community, Collaborative Coaching and Learning. There should be ample time built into the schedule for faculty to work, collaborate, and plan together in multiple groupings.  Faculty should work together in teams that supervise and support a consistent group of students, study groups, a school-wide leadership team, and other groupings to engage in collegial discourse about effective teaching and learning, including workshop instruction.  

Family and Community Partnerships

· Family Engagement:  Staff at small schools are expected to embrace a culture that supports the engagement of parents/guardians in the life of the school - including governance, opportunities to review student learning, and support at home - and are willing to invest the time and energy required to create and sustain these programs.  The leadership of the small school plays a significant role in creating a family-friendly environment.  Staff at these schools understand that programs that focus on children and are linked to student learning have the best results.  Each school should have a plan for implementing and sustaining family engagement programs that support students’ learning. 

· Focused Community Partnerships: Each school should develop strong community, business, and higher education partnerships that provide students with learning opportunities inside and outside of school through activities such as service learning, postsecondary course-taking, internships, inclusion of community members on graduation reviews, and job placement.  All successful Design Teams must include at least one core community partnership on the team; the community partner must play a prominent role within teaching and learning in the proposed school design.

3)
Flexibility to Use Resources to Meet Students’ Needs

BPS new small high schools will be granted the following flexibilities to pursue their respective missions, with the goal of creating high performing schools that successfully educate the diversity of students that they serve.  All Design Teams should consult with the district regarding implementation of these flexibilities. 

Staffing:  Schools are most successful when they create a unified professional learning community.  New BPS small high schools will have flexibility to set the staffing patterns (types of positions and numbers of each) and job descriptions (within the Boston Teachers Union) that create the best learning environment for students.  Faculty must be hired according to BTU contract provisions, and small school faculties are expected to be racially, ethnically, and linguistically diverse, as well as diverse by gender.

Budget:  New BPS small high schools will have a lump sum per pupil budget, the formula for which is equal to other district high schools, allowing the school to decide on spending that provides the best programs and services to students and their families.  Schools must develop their design plans within the GSP budget assigned to the school and any other funds that the school is able to fundraise.  

Curriculum and Assessment:  Small high schools will be required to adhere to district instructional practices on inquiry-based instruction, Reader’s and Writer’s Workshop, and Collaborative Coaching and Learning.  However, small high schools will be given the flexibility to determine the school-based curriculum and assessment practices that will best prepare students to be successful on all measures of performance, including the MCAS and SATs.  The district is currently discussing the adoption of an Ungraded Policy for high schools, in which schools could choose to use the existing district curriculum and assessment practices or identify a different set of course and graduation requirements, as long as the requirements meet or exceed the academic challenge in the current BPS requirements.

Policies:  Under the district’s new Ungraded Policy that is expected to be adopted, all BPS small high schools will be able to set curriculum, promotion, and graduation requirements that make the most sense for the school, as long as the requirements meet or exceed in rigor the district requirements.  As well, small high schools will be able to set discipline and attendance policies that make the most sense for the school, as long as the policies meet or exceed the district policies in rigor.  

Governance:  Each new BPS small high school will establish its own separate school council, as required under the Education Reform Act.  Membership of this body should reflect, to the greatest extent possible, student voice, community partnership, and parent engagement.  

School Calendar:  The Design Teams of the new small high schools will be able to set the initial daily schedule for students and faculty, as long as the total student contact hours and faculty time are within the provisions of the BTU contract.  In particular, small high schools are encouraged to create schedules that maximize learning time for students and planning time for faculty, in such a way that it does not adversely affect student transportation, particularly that of substantially separate special education students.

III.  Additional Considerations in Small School Design

Assignment

Every small school must be open to all students; there may not be selective criteria (e.g., a certain grade average or attendance rate).  All small school students are subject to the standard BPS admission process for as defined by the Controlled Choice Student Assignment Guidelines.  Most students will be assigned by the BPS Department of Implementation by lottery, based on student/family choices.  Substantially separate special education students will be assigned by Unified Student Services.  The district embraces a philosophy of matching students with schools to ensure the maximum educational experience for every student.  

Language Services 

Adherence to laws by small high schools pertaining to the education of English Language Learners in Massachusetts, such as Chapter 71A (Question 2) of the General Laws and locally under the Boston School Committee’s Policy for English Language Learners, is required. Appropriate staff from the Office of Language Learning and Support Services are available to assist in all issues related to English Language Learners.

Special Education

Because the provisions relating to Special Education in Massachusetts come under the aegis of Chapter 766 of the General Laws and PL94-142 of the Federal Laws, adherence to this law by small high schools is required.  Appropriate Special Education staff are available at Unified Student Services to assist in all special education issues.  

Recruitment Plan

All small high schools are responsible for recruiting students.  Each small high school will be expected to provide evidence of outreach activities.  All small schools will be required to enroll a student body that is representative of the district’s student demographics, including special education and English language learners.  Design Teams should request assistance from the staffs of the Department of Implementation, the Family Resource Centers, Office of Language Learning and Support Services, and Unified Student Services.

Student and School Performance Assessment

All small high schools are required to administer the statewide MCAS.

V.  BPS Small High School Proposal

Proposals should be no more than 25 pages, double-spaced.  Please make sure to address each section below.  Please include a cover letter, signed by the design team chair(s) and all members of the design team.  


Executive Summary (no more than 2 pages)

Summarize the school’s mission, core values, and key attributes and organization.   Describe how many students the school will enroll.

1. Proposal Development Process

· Who is the Design Team that is proposing to establish the small high school?  Provide a list of all team members, with a short biographical description of each member.  How did the Design Team come together?  Please attach a roster of the board of directors, operating budget, and mission of the collaborating community organization(s).

· Provide evidence of community involvement such as letters of support, etc. 

· Describe the role that students played on the Design Team. What responsibilities did they have in the group?  

· Describe the role that parents played on the Design Team. What responsibilities did they have in the group?

· How did students and families representing the school community get recruited?

· Describe a summary and timeline of your planning process.

2. Statement of Need

· Describe the need for this type of school.

· Describe the process the Design Team used to gather feedback (concerns and recommendations) from the following groups to determine the need for this school:

· Families

· Students

· Teachers

· Other school staff

· Community organizations and other local agencies 

· Describe the sources of information that the design team used to determine the need for this type of school (i.e., surveys, reports, focus groups, etc.).

3. School Vision and Culture

· Describe the school vision/mission and philosophy for the proposed small high school.  What will be the core beliefs of the high school?  How will students, faculty, and parents have input into the school’s vision?

· What will the school’s culture look and feel like?  What rituals, routines, and practices will support this culture?  

· How will the school seek to build on the strength of its diversity?  How will the school address race, ethnicity, socioeconomic status, gender, and other biases that impact teaching and learning?  

· How will the school culture develop and support healthy and positive peer relationships among students, and students and adults?

4. School Organization

· Describe the key organizational characteristics of the school being proposed, including:

· how the school will be organized and structured, 

· the school calendar and daily schedule for both faculty and students, and how it maximizes student learning time while allowing for faculty common planning time (please include a sample in the appendix), 

· how students and faculty will be grouped for instruction, and

· class sizes and student-teacher loads. 

5. Curriculum and Instruction

· Describe the overall philosophy of teaching and learning at the school.

· What competencies and/or standards will drive the curriculum?  How will they be developed/determined?

· What will be the curriculum organization?

· What will be the instructional philosophy that drives teaching and learning?

· How will literacy (including Readers’ and Writers’ Workshop) and numeracy be emphasized throughout the curriculum?  How will the learning of students with low literacy and numeracy skills be accelerated?

· How will technology be integrated into the curriculum?

· How will your school address the instructional needs of diverse learners, for example, students with special needs and English Language Learners?

· How will the universal design of learning environments across the school be addressed (i.e., the inclusion of a range of no/low technology to high technology strategies and tools that support diverse learners)?

6. Student Assessment and Performance

· Describe the proposed plan to assess student performance (in addition to the MCAS).  How will you ensure that this assessment is authentic, ongoing, and meaningful to students?  How will you make the results available to students’ families?

· Describe the process by which students will graduate from your school.  What will students be required to know and do in order to graduate?  How will students demonstrate this mastery?

· Describe how all students will be prepared to successfully apply to an institution of higher education, including taking the PSAT and SAT.

7. Family Involvement

· What structures, programs, and practices will you put in place to ensure family engagement in the school, including families who speak a language other than English as their primary language?

· How will families be involved in their children’s educational plans?

· How will families be engaged in school governance and decision-making?

· What is the process for families to provide feedback to the school administration on a regular basis?

· What information or data did the design team use to inform how families would be supported and engaged in the school?

· What were the concerns and recommendations from the families enlisted for participation in the design team process?

8. Community Involvement

· Who will be the core community partner(s), and what will be their role in the school?  How will their involvement be core to the school’s teaching and learning?

· What types of community and university partnerships will you form to promote family and community involvement?

· How will the school engage its neighbors in the life of the school?

9. Professional Culture

· How will the school develop a professional collaborative culture in which teams of teachers are engaged in examining their instructional practice and student learning? 

· How will professional development address race, ethnicity, socioeconomic status, gender, and other biases that impact teaching and learning?

· How will support, professional development, and supervision in teachers’ content areas be provided?

10. Student Support

· How will the school be personalized, with each student known well by an adult?

· How will you provide appropriate support services, such as academic and personal counseling, to students, including special education students and English language learners?

· How will you ensure that students receive health services?

· How will students be prepared for life after high school graduation?  What will they be prepared for? 

· What information or data did the design team gather from students to determine the types of student support services, programs, etc. that would be provided to students in the school?

· What were the concerns and recommendations from students enlisted for participation in the design process?

11. Student Voice and Engagement

· What process or structures will be in place for students to:

· communicate with the school administration (headmasters, other administration) on a regular basis about their concerns, ideas, etc.?

· have input into the teaching and learning components of the school?  

· What information or data did the design team use to inform how students would be supported, engaged, and have a role in the school?

· What were the concerns and recommendations from students enlisted for participation in the design process?

· How will the school administration gather feedback from students on a regular basis about issues of school climate (i.e., safety, school facilities, relationships with peers, etc.)?

· What opportunities will students have to interact with students in the other schools?

12. Staffing Plan

· What is the proposed staffing plan for the school?

· What is the proposed administrative structure?

· Describe the evaluation process for teachers and administrators.

13. Governance Structure

· Describe the role of the school leader(s).

· What structures of shared leadership will be in place?  Describe the process for gaining faculty input into decisions.

· Who will be on the school site council (e.g., numbers of staff, parents, students, community members, etc.) and what are its responsibilities?  

· What will be the process for developing the annual whole school improvement plan and budget for the school?

Submission of Proposals 
All proposals and copies should be received by the close of business on October 15, 2004.  Proposals should not exceed 25 pages double-spaced, not including the budget and attachments.  Please submit the original plus 5 copies of your proposal.  All proposals should be submitted to:

Office of High School Renewal

Madison Park High School

55 Malcolm X Boulevard

Boston, MA  02120

Proposals should be submitted on behalf of the Design Team.  The proposal should be signed by all members of the Design Team, indicating organizational affiliation of each member and which organizations are core partner organizations.  As well, the proposal should indicate the primary contact for the proposal and a contact for the core partner organization(s).

Following submission of your proposal, a grant review team, comprised of members of the High School Renewal Work Group (which consists of the Boston Public Schools, Jobs for the Future, Center for Collaborative Education, Boston Plan for Excellence, and Boston Private Industry Council), will review all proposals that are submitted, and confer with the Superintendent.  The Work Group will then provide feedback to each Design Team by October 22, 2004.






� Cotton, Kathleen, School Size, School Climate, and Student Performance (1997), Portland, OR: Northwest Regional Educational Laboratory; synthesis courtesy of New England Small Schools Network, Center for Collaborative Education.


� Cotton, Kathleen.  Ibid.


� Cotton, Kathleen.  Ibid.


� Head of the Class: Characteristics of Higher Performing Urban High Schools in Massachusetts (Fall 2003). Center for Education Research and Policy at MassInc, Boston, MA. Creating Schools That Work: Lessons for Reform from Successful Urban High Schools (November 2003). Center for Collaborative Education and Jobs for the Future, Boston, MA.


� This list of attributes has been adapted from the criteria approved by the Superintendent and Boston School Committee to guide development of any small high school in Boston (see Appendix for the approved list).
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